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Introduction: A Case Study
Approach to Exploring
School Psychology
Domains of Practice

The Model for Comprehensive and Integrated School Psychological Services, recently
updated by the National Association of School Psychologists, provides stan-
dards for training and credentialing of future school psychologists, principles
for professional ethics, and domains of practice for school psychologists
(NASP, 2020). This book utilizes a case study approach to be used in training
and discussion of the updated NASP Practice Model domains and Principles
of Professional Ethics (PPE). The book was inspired by an educational psy-
chology case study textbook (Ormrod & McGuire, 2007) that the first author
utilized in teaching an undergraduate educational psychology course to
engage students and deepen conceptual understanding. An analogous book
was not available in our field of school psychology, which left us wanting
as graduate educators in school psychology. Similar books are available in
specific subspecialties of school psychology like consultation (e.g., Miranda,
2016; Rosenfield, 2012) or behavioral interventions (Axelrod et al., 2020), but
to our knowledge, none existed for all the diverse and multifaceted aspects of
our comprehensive role.

This case study approach can be used throughout a school psychology
program in multiple courses where skills are introduced or deepened. A case
study approach can also be utilized as part of practicum and internship
classes, as school psychology candidates reflect upon their own experiences in
the schools while analyzing cases. Finally, practitioners can use this case study
approach to contribute to their continuing professional development. Using
this case study approach, this book, or any of the individual case studies, can
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be used as a training tool in school psychology graduate programs and/or
in-service training.

Text Structure and Connection to the NASP
Practice Model

Organization of Chapters

The Professional Standards of the National Association of School Psychologists
(NASP, 2020) provides the roadmap for our profession via the 10 domains of
practice and six organizational principles, referred to as the NASP Practice
Model. The NASP Practice Model is depicted as a circle (see Figure 0.1) to
reflect the interrelated and interactional nature of the domains. School psy-
chologists do not engage in specific domains of practice in isolation; rather,
the work is multidimensional and requires knowledge and skills in several
interrelated areas. Similarly, the organizational factors of the school and com-
munity affect the practice of school psychology.

This book utilizes the NASP Practice Model (NASP, 2020) as the organi-
zational structure and as a training tool for developing knowledge and skills
related to each domain and the organizational principles. The chapters are
organized by the domains, with each chapter providing four cases to illus-
trate each domain. The NASP domains include: Data-Based Decision-Making
(Domain 1), Consultation and Collaboration (Domain 2), Academic Interventions
and Instructional Supports (Domain 3), Mental and Behavioral Health Services and
Interventions (Domain 4), School-Wide Practices to Promote Learning (Domain
5), Services to Promote Safe and Supportive Schools (Domain 6), Family, School,
and Community Collaboration (Domain 7), Equitable Practices for Diverse Student
Populations (Domain 8), Research and Evidence-Based Practice (Domain 9), Legal,
Ethical, and Professional Practice (Domain 10).

The Practice Model (NASP, 2020) also displays six organizational condi-
tions that must be met to support effective school psychology service delivery.
These principles are woven into the discussion questions and activities for
each case. The organizational principles are reflective of practices within K-12
school organizations that provide the support needed for school psycholo-
gists to be effective in their roles. These organizational principles impact all
areas of practice and can be considered the contextual influences on how
school psychologists serve children. The organizational principles can sup-
port or hinder the work of a school psychologist, so they are important
areas for analysis and reflection. The NASP’s organizational principles are as
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Source: The Professional Standards of the National Association of School
Psychologists (p. 3), by the National Association of School Psychologists, 2020 (www.
nasponline.org/x55315.xml); Copyright 2020 by the National Association of School

Psychologists

follows: Organization and Evaluation of Service Delivery (Principle 1), Climate
(Principle 2), Physical, Personnel, and Fiscal Support Systems (Principle 3), Profes-
sional Communication (Principle 4), Supervision, Peer Consultation, and Mentor-
ing (Principle 5), Professional Development and Recognition Systems (Principle 6).

Organization Within Chapters

Within each chapter, there is an introduction and description of that NASP
domain and its importance for the practice of school psychology. Next, there
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is a presentation of four cases for analysis and review. Within each chapter, the
cases range in complexity level from more simplistic and introductory level cases
that serve to introduce the topic area to more complex cases requiring in-depth
processing and prior knowledge of readers. The specific cases can be selected
for discussion and analysis based on specific course level and course objectives.

After each case, there is a list of discussion questions, as well as advanced
application ideas. The discussion questions are designed to inspire discussion
and understanding about best practices related to the issues presented in the
case. The use of discussion questions and/or advanced application questions
can be selected based on whether the goal of the specific course is awareness
of concepts (i.e., Introduction to School Psychology) or a more advanced-
level course targeting a specific development of a set of skills (i.e., Consul-
tation, Assessment). Some of the advanced applications allow for applied
practice for advanced skills or further inquiry. In several of the cases, we refer
directly to a specific chapter within the NASP Best Practices in School Psychology
series (Harrison & Thomas, 2014) for readers to read and connect. These are
merely suggestions. Readers and instructors are encouraged to make connec-
tions to other sources as well.

In the spirit of the NASP Practice Model’s circular interconnections, cases do
not just specifically deal with one domain of practice. Often in school psychology,
the issues represent multiple domains of practice, as defined by NASP (2020).
While the structure of this book categorizes cases by domains, the practice of
school psychology does not occur in this type of linear fashion. Therefore, both
the discussion questions and advanced applications include a notation (D1, D2,
etc.) as a code for the domain(s) of practice (NASP, 2020) which might be relevant
to consider when answering that question. Similarly, some of the discussion ques-
tions and advanced applications will be related to NASP’s organizational princi-
ples. Those questions will be coded as follows: O1, 02, O3, 04, O5, O6.

Distinctive Case Study Features

The decision to utilize a case study approach reflects the need within gradu-
ate training to utilize real-life examples of issues that commonly occur within
schools. Student exam performance and perception of their learning are
increased when a case study approach is used as compared to other more
traditional approaches such as textbook reading and class participation (e.g.,
Bonney, 2015). Critical thinking and student engagement are also enhanced
using a case study approach, as well as deeper connections and integration of
content (Yadav et al., 2006). Use of case studies in class may also increase class
attendance (Hoag et al., 2005). While this practice needs further research to
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fully understand the effects of its application (Lundeberg & Yadav, 2006), par-
ticularly in the field of school psychology, it is a promising approach. We
believe case discussions can lead to a deeper and richer understanding of best
practices within school psychology, while engaging in ethical decision-mak-
ing and incorporating research. This allows school psychologists to consider
how to best serve children and their families in the school setting under chal-
lenging circumstances and barriers.

Authenticity

Each of the cases used within this book was inspired by real situations that
one of the authors encountered in their practice as school psychologists or
trainers. Cases were changed significantly to highlight specific practices or
points of view to preserve the anonymity of people involved in the original
case. Cases were also changed so they would not be recognizable, but still
preserved the critical themes or features. All data associated with the cases has
been altered while maintaining the central trend of data points.

Variety

The cases were selected to highlight a range of practices. In some cases, the
reader will find examples of professionals utilizing best practices. In other cases,
problematic behaviors of professionals working with the schools are high-
lighted to provide opportunities for rich discussion about the need for change
and reflective practice of school psychologists. The goal of presenting cases
highlighting a range of responses of various professionals is to allow readers to
reflect upon how a specific case outcome, or the way a child is viewed, can be
affected by various choices made by professionals working with a child. This
allows the opportunity to view situations from a social justice lens and ecologi-
cal perspective. The cases also allow opportunities to reflect upon the skills, val-
ues, and biases of the school psychologist and other professionals working with
children, as well as the various systems-level issues in K-12 schools.

Diversity

The cases utilized in this book were selected with intentionality to represent a
wide range of equity issues and developmental levels. To that end, there will
be cases representing practice at all developmental levels (K to 12th grade).
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The cases were also selected with the goal of representing the wide range
of diverse students that school psychologists serve throughout the United
States. The cases should lend themselves to open discussions around equity
issues surrounding race, class, gender, culture, and ability. Cases also repre-
sent different types of difficulties that affect a child’s academic, social, emo-
tional, and behavioral progress in schools and associated contextual factors. It
was not possible to include cases for all situations that a school psychologist
may encounter. The cases were selected with mindfulness about the need to
reflect on the broad types of school environments and situations that may
occur in schools.

In selecting cases, we attempted to provide a wide range of authentic cases
reflecting our years of experience in schools. However, we acknowledge that
cases may be presented from our worldview and perspective as two White
American middle-class women. While we continually engage in reflective
practices to understand our own privileges and biases, we also understand
that some of these cases may be viewed differently by others. The omission
of certain cases also likely exposes our biases.

We also realize that our own blind spots as authors may be shared by
many school psychology trainees, due to the ongoing concern of the lack of
diversity within the field of school psychology. There is a continued need to
increase diversity within our field of school psychology. According to the lat-
est NASP membership survey (Walcott & Hyson, 2018), the field continues
to be predominantly White and female. In fact, Watson and Hyson’s survey
results demonstrated that 88 percent of the NASP members surveyed identi-
fied as White and 83 percent identified as female. This represents an oppor-
tunity for critical analysis and to push forward the discussions within the field
needed to engage with diverse populations in our schools. The open dialogue
and conversations about worldview will hopefully allow for ongoing reflec-
tion of our own biases and beliefs that may impact decision-making in our
work with children and families in K-12 schools. We encourage open critical
analysis of the cases presented as well as discussion about the representation
of diverse populations within and across cases.

One area for critical discourse may also be in the terminology used to
describe the people in each case study. We acknowledge that there are diverse
perspectives about identity language. We aimed to use bias-free language
according to the APA bias-free language guidelines (APA, 2020), but know
that individual differences exist in terms of preferences for terminology. For
example, in some cases, we may use the term Latinx to describe a student. We
used that term because it is the most inclusive of gender and ethnic origin.
Using an inclusive cultural term may be the most respectful, while allowing
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us to preserve cultural aspects of the case and without identifying the original
specific ethnic origin of the person in the case. Similarly, we used person-first
language throughout the text (e.g., person with autism), but recognize that
some individuals prefer identity-first language (e.g., autistic person). Discus-
sion about preferred and respectful identity language is an important part
of school psychology training. We hope these cases lend themselves well to
those discussions.

How to Use This Book to Leverage Learning

We hope that this book is a helpful learning tool in your classrooms as it has
been in ours. The following includes some suggested ways to maximize use
of this text. This includes the description of possible approaches for utilizing
case studies to enhance instructional outcomes. It also includes support for
selecting cases for specific course purposes.

Case Study Approach to Teaching

To produce the positive student learning outcomes described previously,
there are multiple ways to use this text to apply a case study approach within
school psychology training. In his review of the literature on case study
teaching, Herreid (2011) describes the multiple methods of case study use
in instruction including: lectures, “clickers,” discussion, individual cases, and
small-group cases. These different approaches require different time commit-
ments and may yield different outcomes, with the individual and small-group
case analysis producing the best learning outcomes. If time and pacing is a
concern, these cases may be easily integrated into lectures in a “story-teller”
approach to provide information in context of examples and non-examples.
To increase opportunities to respond in larger classes, with limited time, mul-
tiple-choice questions could be created to correspond with the case for basic
recall using an every-pupil-response system (e.g., “clicker” system, response
cards). With a bit more time allotment, instructors may use a whole-class
discussion of the cases using a debate style or Socratic seminar (for more on
this strategy, see ILA/NCTE, 2020). To deepen the case study learning oppor-
tunities, more time may need to be dedicated in or out of class for individual
or small-group case analysis.

For individual-level assessment or practice, students could be assigned a
case as homework and asked to provide a written-response to the case study
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discussion questions or take one "Advanced Application” question and expand
that as a project (e.g., “Research an intervention that you would recommend
given the case study assessment data, develop an intervention script and fidel-
ity measure.”). The more technologically savvy school psychology trainer
could develop the cases into computer simulation activities. Finally, the deep-
est level of training with the best hypothesized learning outcomes would
be small group discussion where students teach one another and engage in
cooperative learning. Students could be divided into small groups of students
and each analyze the same case given the discussion questions or one of the
advanced application questions. Assigning a recorder, reporter, fact finder,
and time keeper would help provide a role and accountability for each mem-
ber. The reporter from each group could share the highlights of their group’s
discussion with the larger group for whole-group discussion and instructor
feedback. Alternatively, each chapter has four cases, so each group could get
a different case and then present their case to the whole class to cover more
case examples in a shorter time period. The interested reader should explore
more on the variations of case study uses in training or assessment (e.g., Her-
reid, 2011).

Case Selection

As noted earlier, the book is organized by the domains of the NASP Prac-
tice Model, but these domains are closely interrelated so cases may connect
well with other domains/chapters as well. As a trainer of an introduction to
school psychology course, it might make the most sense to assign a chapter
when you are discussing that domain (e.g., Week 8: The School Psychologist’s
Role in Academic Intervention and Instructional Supports, read Chapter 3,
Domain 3) and utilize those cases for class discussion that week. However, for
trainers of a skill or domain specific course, it may be best to pick and choose
related cases from each of the chapters. All 40 of the cases could be used in an
introduction to school psychology, general practicum, or internship course.
Many or all the cases can also be used in a systems-level course to analyze the
organizational principles that may be operating in the individual case. The
discussion questions and advanced applications labeled with a letter “O” are
ripe for systems-level analysis. For planning which cases to use in a more spe-
cific skill-focused course, Table 0.1 provides a list of skills and topics within
each case for trainers interested in selecting cases for specific courses or skills.

With the wide variety of opportunities to utilize the cases within this book,
we anticipate that you will be able to make connections between the range of
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